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Abstract 
This study investigated the effects of Bloom’s Mastery Learning and 
Glaser’s Basic Teaching models on secondary school students’ 
performance in English language. A quasi-experimental non-
equivalent pretest-posttest design was adopted. The population of the 
study consisted of 5,181 senior secondary school Two (SS2) students in 
public schools in Enugu Education zone. The sample consisted of 380 
SS2 students. Two types of Researcher-made instruments - a 50-item 
multiple-choice English Language Performance Test (ELPT) and a 10-
item English Language Affective Response Scale (ELARS) were used to 
collect data. The instruments were pilot tested using Kuder-
Richardson’s Coefficient formula 20 (K-R 20) and Cronbach Alpha 
and they yielded reliability co-efficient of 0.71 and 0.70 for the 
Researcher-made multiple-choice tests and the Affective response scale 
respectively. The mean rating statistics, Standard deviation ANCOVA 
F-test and t-test were used in analyzing the data. Results showed that 
students taught English Language using Bloom’s Mastery Learning 
model performed significantly better than their counterparts taught 
using Glaser’s Basic Teaching model. Consequently, it was concluded 
that use of Bloom’s Mastery Learning model more than the Glaser’s 
Basic Teaching model resulted in higher performance, thus ensuring 
greater access to quality learning of English Language in schools. It 
was recommended that use of Bloom’s model be encouraged and also 
implemented in Teachers Education programmes in Nigeria. 
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One of the basic challenges that confront developing nations such as Nigeria is 
provision of access to quality education. This is as a result of lack of infrastructures, 
poorly trained teachers at the schools who are not helping students to learn effectively, 
and the use of improper instructional models and strategies in teaching.   Providing 
students with quality education will depend on the quality of teaching and learning they 
receive in the classroom as well as models of instruction utilized in the teaching and 
learning process .In order to make learning effective, educators have long sought 
effective methods of instruction. Through researches and technological innovations in 
education, new strategies have continued to evolve, especially with the view of 
achieving the ultimate purpose of education which is to impart knowledge and skills in 
an individual in order to make him a better person. In the present time, efforts have 
been geared towards improving the quality of teaching and learning in order to ensure 
access to quality education. In the present dispensation, emphasis has shifted from the 
teacher-centred education to learner-centred education with, the learner as the pivot of 
all learning activities. This is believed will guarantee access to quality education. 

Arguing for consideration of the learner as the centre of all learning in the 
classroom, Kazu, Kazu and Ozdemir (2005) pointed out that the problem of the number 
of students participating in  classes with limited physical facilities as well as the 
problem of  having to take same education through the same teacher, in the same 
conditions and environments by students with different learning characteristics and  
individual  differences, constitute problems which need to be solved in order to fashion 
out a good learning programme. This scenario in our educational system no doubt 
manifests in wide gaps between performances and achievements among different 
categories of students. The incomparable achievement gaps among different groups of 
students had been alarming in many educational institutions. According to Bloom cited 
in Bautista (2012), these incomparable disparities in the academic achievements of 
students were attributed to some variations that affect students’ success in their courses 
of study. These must be addressed properly through responsive teacher instructional 
planning, design and practice that will guarantee access and quality of education. 
Access to quality education is achievable through good teaching and learning activities.  
A good teaching and learning process must provide equal opportunities across different 
groups of students in a heterogeneous class as well a opportunities that would guarantee 
access to quality education. This seems to elude students especially as they are exposed 
to instruction in our schools through the use of traditional (conventional) teaching 
model. 
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The traditional teaching environment, which was conceptualized by Robert 
Glaser in 1962 (also known as the Basic Teaching Model), has been a dominant 
teaching method for decades. Most of the teaching in our schools and colleges are done 
through the traditional (conventional) teaching method i.e. use of Glaser’s Basic 
Teaching model. With the use of this teaching method, teachers deliver lessons to 
majority of the learners at the same time; provide class schedules and determine grades 
by small number of examinations; and deliver large amount of materials in a relatively 
brief amount of time. There is also the assumption that students have the same 
background knowledge in subject matter and are able to absorb materials at the same 
pace. This may not always be true. West African Examination Council (WAEC) Chief 
Examiner’s Report (2010) pointed out that this conventional Teaching approach (use of 
Glaser’s Basic Teaching model) is deficient in meeting the needs of majority of the 
learners. The relevance of this Conventional method of imparting knowledge used in 
our educational system and its attendant criticism has been a source of worry to 
educationists. It calls for a re-thinking of new and better ways of imparting knowledge, 
a better method that would give students access to quality learning in schools. 

It must be noted that Instructional approach in content delivery of lessons in the 
classroom is a very big factor in acquisition of knowledge and skills. Varughese (2010),  
pointed out that the present practice of mechanically applying the same methods to dull, 
average as well as bright students is responsible for much of the ineffectiveness of 
instructions given in schools. He further opined that in most classrooms, the above 
average students are bored and slow learners remain passive, and day by day they 
become poor in the subject. The reason for this is because it is believed that students 
are normally distributed with respect to attributes like intelligence, aptitude and other 
personality traits. The implication of the above mentioned approach is that the 
traditional classroom is not student-centred. According to Abakpa and Iji (2011) this 
approach is teacher-centred and didactic, with learners simply copying notes, doing 
class work and doing assignment. How can the use of this model of teaching guarantee 
access to quality education? 

With this in mind, the need to explore various instructional strategies, 
techniques and methods in teaching therefore becomes imperative. There is the need for 
teachers to improve their teaching methods in order to enhance better understanding of 
contents of lessons. Educational planners and implementers are equally left with the 
option of fashioning out instructional approaches and techniques that will help impart 
knowledge as well as enhance students’ achievements. In Adeyemo and Babajide 
(2014), it is now recognized that there are better ways to learn other than through the 
conventional or traditional method of instruction. One of such better methods is the 
application of Bloom’s Mastery Learning model in instruction delivery. To fashion out 
better ways of learning, Guskey as cited by Siddiqui (2013) explained that there is a 
school of thought that pre-supposes that children can learn better if they are provided 
with the appropriate learning conditions such as use of the Mastery Learning model. 

Effects of Bloom’s Mastery and Glaser’s Models on Secondary School Students’ 
Performance in English Language – Chiazoka K Inyamah, Ph.D 
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Mastery Learning is a term coined in 1968 and 1971 respectively by Bloom who 
hypothesized that in a classroom with Mastery Learning focus as opposed to the 
traditional form of instruction would reduce the achievement gaps between varying 
groups of students. Siddiqui further explained that Mastery Learning is therefore an 
approach to learning intended to bring all students to a pre-established level of mastery 
on a set of instructional objectives. It refers to the idea that teachers should organize 
learning through ordered steps, in order to move to the next step, students have to 
master the prerequisite steps. It has been observed that Mastery Learning engage the 
learner in multiple instructional method, learning levels and multiple cognitive thinking 
types; while the traditional instructional model holds time constant and allows 
achievement to vary within the group of students. In other words, the traditional 
teaching model does not give all learners enough time to master learning. It 
presupposes that learning would have taken place in all the learners within a specified 
period allotted for content delivery of a lesson. The impact of Mastery learning is wide 
spread in many subjects and at all educational levels. 
                English language is a very important subject in school curriculum as well as a 
medium of instruction at the different levels of our educational system. Based on the 
importance attached to English Language in the Nigerian educational system, the 
general public expects secondary schools students especially those in the senior 
secondary level to be proficient in the use of skills of the language in and outside the 
school. The English language like many other school subjects is taught using the 
traditional teaching method. This approach seems to be inadequate in terms of the 
nature of learning experiences provided as the spoken and written performance of 
students in this all important subject both at all the levels of learning has not been 
encouraging . For proper acquisition of skills and competencies leading to proficiency 
in the use of English language, the contents of lessons must be presented in such a 
manner that the learner is able to acquire the desired competencies for the use of the 
language. Considering the need to improve students’ proficiency in English language 
skills which would equally guarantee access to quality education, it becomes necessary 
to explore alternative strategies of teaching the language. Success in the teaching of 
English language in our schools requires serious planning and adequate mastery of 
techniques for language skills acquisition. With regards to learning of these skills, 
application of Mastery Learning could be a veritable approach. These have therefore 
spurred the researcher to carry out a study that would compare the effects of Bloom’s 
Mastery Learning model and Glaser’s Basic Teaching model (the Conventional 
Teaching Model) on performance in English language in Secondary Schools as no 
study of this nature has been conducted in the researcher’s chosen geographical area. 
 

Statement of the Problem 
Poor performance in English Language by secondary school students and even 

those in higher educational institutions both internal and external examinations is a 
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noticeable phenomenon in the Nigerian educational system. The West African 
Examination Council (WAEC) Chief Examiner’s yearly Reports point to the fact, that 
even though the papers are set within the standard and  experience of candidates when 
compared with the previous years, performance of candidates have continued to 
decline; and that candidates’ answers to questions in English language in the West 
African School Certificate Examination revealed ignorance of the basic rudiments of 
the English language which  include poor knowledge and wrong  usage of Tenses and 
Sequence of Tenses.  Inappropriate instructional strategies used by teachers, and 
students’ characteristics among others have been named as factors responsible for poor 
performance by students in English Language. English language in our schools today is 
taught in the traditional classroom using Glaser model irrespective of the fact that not 
all English language learners develop proficiency and knowledge of the English 
Language at the same rate; and that every child brings into the classroom, his or her 
own strength and preferences as well as prior knowledge.  One wonders whether this 
model currently used in teaching the language is effective, and motivate students to 
increase their performance in the subject, as well as guarantee access to quality 
education. Hence, this study that compares the performance of secondary school 
students taught English language using Bloom’s Mastery Learning and Glaser’s Basic 
Teaching models. The research was delimited to comparison of performance SS2 
students taught Tenses and Sequence of Tenses in English language through the use of 
the two models. 
 

Purpose of the Study 
The research was undertaken to investigate the comparative effects of the use of 
Bloom’s Mastery Learning and Glaser’s Basic Teaching models on performance of 
secondary schools students in English language.  
 

Objectives of the Study 
          Specifically, the study was to compare the mean scores of students taught using 
Bloom’s Mastery Learning model with and Glaser’s Basic Teaching model in a 
researcher-made test in English language at posttest; as well as the level of students’ 
affective responses to the use of Bloom’s Mastery Learning model and Glaser’s Basic 
Teaching model in teaching English language at posttest. 
 

 Research Questions 
The following Research questions guided this study: 
What is the difference between the mean scores in a researcher-made test in English 
language of students exposed to Bloom’s Mastery Learning model and Glaser’s Basic 
Teaching model at posttest? 

Effects of Bloom’s Mastery and Glaser’s Models on Secondary School Students’ 
Performance in English Language – Chiazoka K. Inyamah, Ph.D 
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What is the difference between the mean scores in affective performance of students 
exposed to Bloom’s Mastery Learning model and Glaser’s Basic Teaching model of 
teaching English language in schools? 
 

Research Hypotheses  
The following hypotheses were formulated and tested at 0.05 levels of significance: 
Ho1: There is no significant difference in the adjusted mean scores in a researcher-
made test in English language of students exposed to Bloom’s Mastery Learning and 
Glaser’s Basic Teaching model at posttest. 
Ho2: There is no significant difference in the mean scores in affective performance of 
students exposed to Bloom’s Mastery Learning model. 
 

The Conceptual Framework 
           The conceptual framework of Mastery Learning model was based on the 
System Approach. An approach in which the teaching and learning process is described 
as having inputs and outputs (Joyce and Weil, 2003). Being based on Systems 
Approach, Mastery Learning is an explicit and systematic learning plan developed to 
allow the achievement of set objectives by the learner. It ensures progression in the 
experiences and high rate of learning outcomes on the part of the learner. It also implies 
that instruction is directed towards ensuring that nearly all students learn each skill in a 
hierarchical order or sequence. This systematic learning plan also makes the students to 
have the pre-requisite skills necessary to start and learn the concluding skills. It also 
implies that rather than accepting the idea that differences in students’ aptitudes will 
lead to corresponding differences in students’ achievement, Mastery Learning holds the 
theory that instructional time and resources should be used to bring all students up to an 
acceptable level of achievement. The concept of Bloom’s Mastery learning model also 
has its roots in the earlier ideas of Carroll who in 1963, proposed through his model of 
school learning that there may be 100 percent learning by 100 percent of students of a 
class in a particular learning task if genuine attempts are made to help them in gaining 
mastery over all the aspects of that learning with due provision of sufficient time and 
appropriate instruction (Mungal and Mungal, 2009). It is based on the assumption that 
mastery of a topic or field of human knowledge or human behaviour is theoretically 
possible for all individuals provided each learner is given optimum quality of 
instruction which is appropriate for his or her particular make-up, and that the learner is 
given the time he or she needs. It also based on the premise that Mastery Learning 
adjusts to individual differences by adding special feedbacks - corrective techniques to 
regular classroom instruction by providing additional learning time for those who need 
it. 
     The conceptual framework of the Basic Teaching Model stems from Robert 
Glaser’s in 1962 concept of Instructional Design. The conceptual framework of Robert 
Glaser’s Basic Teaching Model lays emphasis on the development of instructional 
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process by the teacher or the instructor. This model explains the relationship between 
the teaching and learning. It provides a simple and adequate conceptualization of the 
teaching process. It is called the Basic teaching model because it presents very basic 
analysis of process of teaching in terms of elements of teaching. It explains the whole 
teaching process by dividing it into four parts: Instructional Objectives, Entry 
Behaviour, Instructional Procedures and Performance Assessment. In other words, it 
describes what the teacher should do in order to teach, the rules to control the behaviour 
of the students so that they attain the stated objective with maximum efficiency. The 
model therefore depends upon the competency and ability of the teacher in terms of 
various skills.  

According to Bhattacharyya (2014) being quite systematic and structured, the 
Basic Teaching model is applicable to almost all learning-teaching situations. He 
further explained that Glaser’s Basic Teaching model indicates that teaching includes a 
wide range of decision and practices and much of which requires little or no personal 
contact between the teacher and students. The Basic Teaching model can only be 
successful if and only when the teacher is skillful in implementing the four steps of the 
model. For instance, he should know how to formulate instructional objectives in 
behavioural terms; know how to assess Entering behaviour of learners so that he may 
be able to design instruction with reference to the learners’ abilities, interests and 
academic attainments. Teacher is also supposed to be conversant with constructing tests 
and other assessment tools so as to achieve the desired objectives. Equally, Physics 
Catalyst (2017) explains that the focus of Glaser’s model is to pinpoint the process and 
major activities comprising of the entire teaching and learning process. It also brings to, 
the light sequence to be followed in the instructional process. The teacher dominates 
the classroom climate while the students are receptive and appreciative of teaching 
activities. In this study, therefore, the two models of teaching used influence the 
learning outcomes of students in the two classes. 
 

Method of the Research 
               This research is a quasi-experiment. The researcher adopted the non-
equivalent groups pretest - posttest design with ANCOVA as a post-hoc control. This 
design was used because already established intact classes in the schools where the 
researcher had no full control over the organization of the classes were involved in the 
research. There was non-random selection of students to the groups. This design 
therefore, provided reasonable control over most sources on invalidity like suspicion on 
the part of the students, timing and anxiety. Again, this design was adopted because it 
was most appropriate in determining the effects of the independent variables (Bloom’s 
Mastery Learning and Glaser’s Basic Teaching models) on the dependent variables i.e. 
performance in English Language.  The design is represented symbolically as: 
Int.grp – O1-X1-O2 
Int.grp - O1-X2-O2         with ANCOVA as a post-hoc control 

Effects of Bloom’s Mastery and Glaser’s Models on Secondary School Students’ 
Performance in English Language – Chiazoka K. Inyamah, Ph.D 
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Where X1 is used to indicate Bloom’s Mastery Learning Treatment, X2 is used to 
indicate Glaser’s Basic Teaching Treatment, O1 is used to indicate Pre-Test with the 
Researcher-made Test and Affective response scale, O2 is used to indicate Post-Test 
with the Researcher-made Test and Researcher-made Affective Response Scale with 
ANCOVA - Analysis of covariance for a post-hoc control..  
            This research was carried out in secondary schools in Enugu Education zone 
which is made up of Enugu East and Enugu North and Isi-Uzo Local Government 
Areas of Enugu State.  The choice of this zone was informed by the fact that it has both 
rural and urban setting. Most of the schools in two of the Local Government Areas, 
Enugu East and Enugu North are in the urban while Isi-Uzo is in the rural area. 
     The population for this research was made up of 5,181 senior secondary Two (SS2) 
students in the 30 public secondary schools in the zone. Eighteen (18) secondary 
schools are located in the urban, while 12 are located in the rural area.  
          The sample size used for this research is made up of 380 SS2 students of four 
intact classes in two public secondary schools. The size of sample was made up by the 
sizes of the intact classes selected. To accommodate for location, the purposive 
sampling technique was used in selecting one urban and one rural local government 
area. One secondary school was selected from each of the two local government areas 
selected. In each of the two secondary schools selected, two SS2 classes were randomly 
sampled and assigned to the treatment of the two models. Both the Mastery Learning 
model group and the Basic Teaching model group served as the Experimental groups.  
Group A was assigned the Bloom’s model while Group B was assigned the Glaser’s 
model. 
               It is to be noted that two classes were merged into one intact class in the 
sampled schools as a result of accommodation problem as at the time of this research, 
the researcher used the classes as they were as she could neither re-organize nor send 
some students away from the class for the purpose of the research. The choice of the 
teachers used for administration of the instruments was dependent on the classes 
selected. 
  
Research Instruments  
          Three instruments, Researcher-made English Language Performance Tests 
(ELPT1 and ELPT2) and one researcher-made English language affective response 
scale (ELARS), were used for the study. Researcher-made ELPT 1 for the Pre-Test, 
Researcher-made ELPT2 and the Researcher-made ELARS also for Post-Tests. The 
instrument for the pre-test and the post-test consisted of a 50 - items multiple-choice 
questions based on the unit topics – (1) Tenses and (2) Sequence of Tenses. The 
researcher-made Pre-test multiple-choice questions (ELPT1) were used for the purpose 
of assessing students’ Entry Behaviour on possession of competencies in the use of 
Tenses in English Language. The Researcher-made Post-test instrument (ELPT2) was 
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used for the purpose of measuring extent of acquisition of competences in the use of 
Tenses in English Language. The English language affective response scale (ELARS) 
which had ten (10) items was constructed on the Four-Point Likert Scale of Strongly 
Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD). The responses were 
weighted as follows: SA = 4, A =3, D =2 and SD =1, it sought for information 
regarding the students’ feelings towards the use of Bloom’s Mastery Learning and 
Glaser’s Basic Teaching models in teaching Tenses and Sequence of Tenses. 
           The researcher-made tests and the affective response rating scale, were both face 
and content validated. The instruments were pilot tested using another secondary 
outside the zone of study. The 50-items multiple choice test items which were analyzed 
with the use of Kuder-Richardson’s formula 20 (K-R 20) yielded a reliability 
coefficient of 0.705 while the ten (10) item affective response rating scale calculated 
with the use of Cronbach Alpha yielded a coefficient value of 0.701. 
 

Treatment 
          Two public co-educational secondary schools, one in Enugu North LGA and 
the other in Isi-Uzo LGA were used for the study. The four intact class groups sampled 
from the two schools were grouped into treatment groups A and B i.e. group A for 
Bloom’s Mastery Learning model and group B for Glaser’s Basic Teaching model. 
          The instruments for the study were administered twice to the treatment groups. 
The pre-test instrument was administered before the commencement of instruction in 
the two treatment groups. The regular teachers of English Language for the sampled 
SS2 classes in the schools sampled for this research helped in teaching the lesson 
topics. The researcher supervised the instruction to ensure that lessons were taught as 
planned. 
    The first week was used for orientation/briefing for the regular English 
language teachers who were used as research assistants and also for the students. The 
orientation/briefing for the teachers involved discussing the Teaching models used for 
the study and the unit topics, the use of the lesson plans prepared by the researcher for 
teaching the topics to the students. The students were briefed on what is expected of 
them and the level of mastery to be attained especially for the Mastery learning group. 
The first week was also used for the arrangement of students into groups for the 
Mastery Learning and Glaser’s Basic Teaching classes and administration of the 50 
item Researcher-made Pre-test to the two groups in the selected two schools. 
              Teaching commenced from the 2nd week and continued to the 9th week.  Both 
groups received lessons on the sub-unit topics. Two sets of lesson plans for the units 
covered were used: one for the Bloom’s group and another for the Glaser’s group. For 
the Bloom’s Mastery model classes, students were given Mastery Learning 
Supplementary Notes/Guide for the lessons and personal lessons revisions.  For the 
Mastery Learning groups also, after each unit of teaching, a follow-up Test was 
administered to determine whether students achieved the mastery of the lesson unit. 

Effects of Bloom’s Mastery and Glaser’s Models on Secondary School Students’ 
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These short Formative Tests were given after each sub-unit for purposes of feedbacks 
and diagnosis students’ areas of weakness. In a case or cases of failure, correctives 
were administered, those who did not achieve up to 70% Mastery Learning were given 
corrective exercises until mastery was achieved. For the Basic Teaching model groups, 
there was continuous regular or Conventional Teaching till the end of all the units of 
the lessons. 
Strategies used for Corrective and Enrichment Activities for the Mastery Group 
            For the promotion of students' learning to the fullest extent, the diagnostic 
information provided by formative evaluation was made use of in providing remedial 
instruction. The researcher used the following strategies for the corrective and 
enrichment activities:  (i) Individual Tutoring-This strategy which is regarded as 
efficient and effective in correcting individual learning problems was utilized in this 
study. The researcher identified students who needed individual help after the formative 
tests and they were taught in those areas where they needed help. (ii)Re-teaching -This 
was employed in instances where a large number of students failed to learn a particular 
content. This technique was adopted for the attainment of objectives of the units. Re-
teaching was carried out during the after-school-hours lessons period only for those 
students who did show mastery of the units. 
             After eight weeks of teaching which ended on the 9th week, the 10th week was 
used for revision and administration of the researcher-made Post-test consisting of fifty 
(50) item multiple-choice questions and the ten (10) English language affective 
response rating scale to the two treatment groups. 
            The research questions formulated for this research were answered using the 
Mean rating score. The Analysis of Co-Variance F-Test (ANCOVA F-Test) was used 
to test the Hypothesis One. ANCOVA F-Test was used in order to get the required 
precision of the data obtained in the experimental group and to remove biases that may 
arise in using intact groups, as well as to factor out the initial differences of 
experimental subjects while taking the covariate as basis. The t-test was used in testing 
hypothesis Two. The hypotheses were tested at P<0.05 significant level. 
 
Results  
Research Question One 
What is the difference between the mean scores in a Researcher-made test in English 
language of students exposed to Bloom’s Mastery Learning Model and Glaser’s Basic 
Teaching Model at posttest? 
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Table 1: Mean Scores in a Researcher-made Test in English Language of Students 
Exposed to Bloom’s Mastery Learning Model and Glaser’s Basic Teaching Model 
at Post-test 
GROUPS N Posttest 

Means 
 

 S Mean 
Difference 
 

Average of 
the means 

Bloom’s Mast. Learning 190 41.16 3.56  
    8.37 

 
36.98 

Glaser’s Basic Teaching 190 32.79 7.93 

 

Table 1 shows that the adjusted mean scores for the Bloom’s and Glaser’s groups at 
posttest were 41.16 and 32.79 respectively. The Standard Deviations for the Bloom’s 
and Glaser’s groups were 3.56 and 7.93 respectively. In Table 1 also, the difference in 
the means was 8.37 and average of the means was 36.98. It can also be observed that 
whereas the mean score for Bloom group was above the average of the means, the 
mean score for the Glaser group was below the average of the means. It can therefore 
be inferred that there is a difference in the mean scores of the Bloom and Glaser groups 
at posttest with Bloom group achieving better than the Glaser group. 
 

Research Question Two 
What is the difference in mean scores in level of Affective Response performance of 
students exposed to Bloom’s Mastery Learning Model and Glaser’s Basic Teaching 
Model of teaching in Schools? 
 

Table 2: Mean Scores in Level of Affective Response Performance of Students 
Exposed to Bloom’s Mastery Learning Model and Glaser’s Basic Teaching Model 
of Teaching in Schools 
GROUPS N Posttest 

Means 
  S   Mean     

Difference 
Average of the 
means 

Affective Bloom 190 23.43 5.91
  

 
     3.65                  

 
21.61 

Affective Glaser 190 19.78  7.30 

 

Table 2 shows that the mean scores in affective performance for the Affective Blooms 
and Affective Glaser groups were 19.78 and 23.43 respectively. The Standard 
Deviations for the Bloom’s and Glaser’s groups were 5.91 and 7.30 respectively. In 
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Table 2 also, the difference in the mean scores in affective response performance was 
3.65 and the average of the mean in affective response performance was 21.61. It can 
also be observed that whereas the mean scores in affective performance for Affective. 
Bloom group was above the average of the mean scores, the affective performance for 
the Affective. Glaser group was below the average of the mean scores in affective 
performance. It can therefore be inferred that there is a difference in the mean scores in 
affective response performance of the Affective. Bloom and Affective. Glaser groups 
with Bloom’s group showing more positive responses than Glaser group for the models 
used in teaching them English language. 
 
Hypothesis One 
There is no significant difference in the adjusted mean scores in a Researcher–made 
test in English language of students exposed to Bloom’s Mastery Learning Model and 
Glaser’s Basic Teaching Model at posttest. 
 

Table 3: Summary of ANCOVA F-test Analysis of Hypothesis One 
Source Sum of 

squares 
d Mean 

square 
Computed -F LS Prob

. 
Critical-F  
 

Decision 

Corrected 
Intercept 
Covariate 
Group 
Error 
Total 
Corrected 
Total 

12610.40 
16947.65 
3220.09 
6190.96 
11076.38 
543241.00 
23686.79 

2 
1 
1 
1 
377 
380 
379 

6305.20 
16947.6
5 
3220.09 
6190.96 
29.38 

 
 
 
 
210.72 

 
 
 
 
0.05 

 
 
 
 
0.00 

 
 
 
 
3.86 

 
 
 
 
Reject 

 

Table 3 shows that the F- computed (210.72) is greater than F- critical (3.86), and the 
probability (0.00) is less than the level of significance (0.05). This result rejects the null 
hypothesis that there is no significant difference in the adjusted mean scores in a 
Researcher-made test in English language of students exposed to Bloom’s Mastery 
Learning Model and Glaser’s Basic Teaching Model at posttest. It accepts the alternate 
hypothesis that there is significant difference in the mean scores in a Researcher-made 
test in English language of students exposed to Bloom’s Mastery Learning Model and 
Glaser’s Basic Teaching Model at posttest. Hence, students exposed to Bloom’s 
Mastery Learning Model with higher mean score of (41.16) achieved higher than the 
students exposed to Glaser’s Basic Teaching Model at posttest with lower mean score 
of (32.79). 
 

Hypothesis Two 
There is no significant difference in the mean scores in affective performance of 
students exposed to Bloom’s Mastery Learning model and Glaser’s Basic Teaching 
model of teaching English language in schools. 
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Table 4:  Result of t–test Analysis Testing the Null Hypothesis Two 
Variables        N � SD d LS Prob tcomputed tcritical Decision 

Affective.Bloom190   23.43 
 

7.30  
1.88 

 
0.05 

 
0.00 

 
5.57 

 
1.96 

 
Reject 
 Affective.Glaser190 19.78  5.91 

 

Table 4 shows that the t-computed (5.57) is greater than t-critical (±1.96) and probability 
(0.00) is less than level of significance (0.05). This result rejects the null hypothesis 
that there is no significant difference in the mean scores in affective performance of 
students exposed to Bloom’s Mastery Learning Model and Glaser’s Basic Teaching 
Model of teaching English in schools, and accepts the alternate hypothesis that there is 
significant difference in the mean scores in affective performance of students exposed 
to Bloom’s Mastery Learning Model and Glaser’s Basic Teaching Model of teaching 
English language in schools. Hence, students exposed to Bloom’s Mastery Learning 
Model with higher mean score (23.43) showed more positive affective   performance 
for the model used in teaching them than students exposed Glaser’s Basic Teaching 
Model with lower mean score (19.78) did. 
 

Discussion 
             The results of this research showed that students exposed to Bloom’s Mastery 
Learning model achieved higher than those exposed to Glaser’s Basic Teaching model. 
This difference in the mean scores was found to be significant. 
           This finding is supported by earlier findings of many researchers who carried out 
studies that compared the effects of Mastery Learning model and the Glaser’s Basic 
Teaching model (Conventional Teaching method) as well as with other models, that 
performance of students exposed to the Mastery Learning model was greater than that 
of those exposed to the Glaser’s Basic Teaching model (Conventional Teaching 
method); that Mastery learning was an effective teaching model than Glaser’s Basic 
Teaching model (Conventional Teaching method). For instance, Sadeghi and Sadeghi 
(2012) concluded from their studies that Mastery Learning model promotes better 
qualitative results in English language for surface learners that the surface students of 
low ability seem to be motivated to study as they were given more chances to secure a 
pass. Also,  Abakpa and Iji (2012), Achufusi and Mgbemena (2012), Adeyemo and 
Babajide (2014), Agbohoroma (2014),  Ihendindu (2013), Mitee and Olaitan (2015), 
Oloyede (2010), Pepple (2014), Udo and Udofia (2014), Wambugu, and Changeiywo 
(2006), had reported in their various studies that students who were exposed to 
Bloom’s Mastery Learning model performed significantly higher than those exposed to 
Glaser’s Basic Teaching model (Conventional Teaching method). Equally, Kouser 
(2009) indicated that the conventional instruction which is teacher-centred did not have 
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much significant impact on learning of grammar when compared with learner-centred 
approaches such as Mastery Learning because of effective use of time and maintaining 
students’ attention with more teacher-directed and active presentation of information. 
Mastery Learning model as opposed to the Glaser’s Basic Teaching was useful for 
gaining students attention providing motivated cues and prompts which interest 
students. 
            This finding also agrees with that of Bloom’s (1984) Comparison of three 
methods of instruction where he found out that the average Mastery Learning student 
out-performed the Conventional group (Glaser’s Basic Teaching model) by 84%.  
Again, this particular finding of the present research is in agreement with those of 
Okoyefi and Nzewi (2013) cited in Udo and Udofia (2014) which revealed that when 
students are exposed to methods that interest them during teaching/learning, their 
performance in the subject is increased. Mastery learning has been described by 
Adepoju (2003) as one of such innovative instructional strategies that help to boost 
student’s interest in learning hence increased performance. The reason for interest to 
learn when teaching is through the use of Mastery Learning rather than the Glaser’s 
Basic Teaching Model is explained by Kouser (2009) when she noted that with Mastery 
Learning model which is useful for presenting new content with sequential relevance, 
transitional and component relationships, step by step progression from sub-topic to 
subtopic high performance is likely to occur. Therefore, in this research, Mastery 
Learning was a new method both for the teachers and the students whereas Glaser’s 
Basic Teaching Model was the same teaching method familiar to the teachers and the 
students. 
              It is also evident from the analysis of the results of Research Question Two 
and Hypotheses Two that the performance of the Bloom’s Mastery Learning group 
which is above the mean scores is higher than that of the Glaser’s Basic Teaching 
model group which performed below the average of the means. What this implies is 
that the Bloom’s group was positive about the method used in teaching Tenses and 
Sequence of Tenses to them more than the Glaser’s Basic Teaching Model group did 
with respect to the model used in teaching them same lesson contents. The result of this 
research agrees with that of Gentile (1970) cited in Sunda and Nasrim (2015) that 
Mastery Learning provided striking affective results. It also agrees with that of 
Adeyemo and Babajide (2014) which emphasizes that use of Mastery Learning 
enhances positive affective response on the part of students. 
 

Conclusion 
           This study has revealed that Bloom’s Mastery Learning model is more effective 
for the teaching and learning of English language in secondary schools than the 
Glaser’s Basic Teaching model. By implication, Bloom’s Mastery learning model is 
capable of enhancing performance of students in the language thus promoting access to 
quality education if adopted for the teaching and learning in our secondary schools.  
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Recommendations 
Based on the findings of this research which revealed that Mastery Learning model is 
more effective than the Glaser’s Basic Teaching Model in teaching of English 
language, and thus is expected to guarantee access to quality learning of English 
language in our schools, the following recommendations were made: 
1. Mastery Learning model should be adopted in schools for effective teaching 
and learning in English Language as well as other subjects. This is because English 
language is a core subject in the school curriculum which is also used as a language 
medium for teaching other school subjects. 
2.  Educators should be exposed to extensive in-service training, seminar, 
conferences and workshops to help them master the use of this teaching model. 
3. Curricular materials suitable for Mastery Learning should be developed with 
formative and summative tests as well as corrective enrichment activities as it is 
believed that these will enhance students’ performance and achievement in English 
language and other school subjects in Certificate Examinations as well as for the 
realization of affective outcomes. 
4.  Existing curriculum of Teacher Education programmes should be modified to 
meet up with the demands of the use of Mastery Learning model in teaching and 
learning as this would help to produce teachers capable of structuring a learning 
environment for English language. 
 

Contributions of the Study to Knowledge 
This study has contributed to knowledge in the following ways:  

It has exposed the fact that Mastery Learning model which gives room to the 
use several formative assessments and correctives in areas of students’ weaknesses 
more than the Glaser’s Basic Teaching model will guide students in proper 
understanding of lessons in English language as well as help in reducing to the barest 
minimum, incidences of failure and poor performance of secondary school students in 
English language both in internal and external examinations. . 

The Mastery Learning model more than the Glaser’s Basic teaching model can 
help the teachers to plan and organize instruction according to the diverse nature of the 
learners of the language as well as use of alternative instructional materials to attain 
mastery criterion.    
Given the importance of English language, this study no doubt gives curriculum 
planners an insight into the best model to be designed for teaching English language. 
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